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1. Aims
This policy aims to:

e Provide clear guidelines on our approach to feedback, formative and summative assessment,
recording and monitoring of pupil progress.

e Establish a consistent and coherent approach to recording assessment outcomes.
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e Clearly set out how and when assessment practice will be monitored and evaluated.

e Outline our intentions for reporting and providing information about pupil progress to parents
and carers.

2. Legislation and guidance

Schools have been free to develop their own approaches to assessment since the National
Curriculum levels were removed in 2014.

This policy refers to:

e The recommendations in the final report of the Commission on Assessment without Levels

e Statutory reporting requirements set out in the Education (Pupil Information) (England)
Regulations 2005: schedule 1

3. Principles

All forms of assessment should be used to improve teaching and learning. We aim to monitor and
evaluate the progress that pupils make in all subjects in order to identify strengths and weaknesses
in teaching and learning and to inform curriculum planning.

Formative assessment comes from ongoing dialogue and interactions with children, this should be
the basis of our judgements of pupil progress.

Summative assessments are helpful and important but should not be viewed on their own.

We work in partnership with parents and carers and keep them well informed about their children’s
progress. Feedback and reporting to parents is both formal and informal, regular, positive and
truthful.

Feedback given to children should only be used to promote learning. Written feedback is useful but
there are many other forms which can be more effective. We expect some work to be left unmarked
where feedback has been given in other ways. Immediate, fast, and effectively planned feedback
activities enable teachers to review more work, more often and in a timelier way. Teachers should
decide on the most appropriate method of feedback for the work completed.

4. Approaches to Assessment

At City Junior School we see assessment as an integral part of teaching and learning, and it is
inextricably linked to our curriculum.

We use two broad overarching forms of assessment: day-to-day in-school formative assessment and
summative assessment both created in-school and nationally standardised.
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4.1 In-school formative assessment
Effective in-school formative assessment enables:

e Teachers to identify how pupils are performing on a continuing basis and to use this
information to provide appropriate support or extension, evaluate teaching and plan future
lessons.

e Teachers to give informative feedback to pupils and with them to set targets.

e Pupils to measure their knowledge and understanding against learning objectives and identify
areas in which they need to improve.

e Pupils to have opportunities for peer and self-assessment, to encourage reflection and to
understand better success criteria.

e Parents/carers to gain a broad picture of where their child’s strengths and weaknesses lie, and
what they need to do to improve.

Formative assessment at CJS takes place through:
e Listening to, discussing with and questioning pupils both 1:1 and in groups
e Observing pupils working and their work

e Giving feedback and marking children’s work

4.2 Summative assessment
Effective in-school summative assessment enables:

e School leaders to monitor the performance of pupil cohorts, identify where interventions may
be required, and work with teachers to ensure pupils are supported to achieve sufficient
progress and attainment.

e Teachers to evaluate learning at the end of a unit or period, and the impact of their own
teaching.

e Pupils to understand how well they have learned and understood a topic or course of work
taught over a period of time. It should be used to provide feedback on how they can improve.

e Parents/carers to stay informed about the achievement, progress and wider outcomes of their
child across a period.

Nationally standardised summative assessment enables:

e School leaders to monitor the performance of pupil cohorts, identify where interventions may
be required, and work with teachers to ensure pupils are supported to achieve sufficient
progress and attainment.

e Teachers to understand national expectations and assess their own performance in the broader
national context.
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e Pupils and parents/carers to understand how pupils are performing in comparison to pupils
nationally.

Summative assessment at City Junior School takes place through:

Class assessments at the end of topics and units

Weekly spelling and mental maths tests

Extended writing using No More Marking

Reviews and IEPs for pupils with special educational needs.

Nationally 4standardised tests in Maths and English (PUMA, PiRA, GAPS) at the end of each
term.

Nationally 4standardised tests each September (INCAS).

5. Approaches to Feedback

Feedback is used by staff to monitor and encourage pupils’ learning. We aim to provide specific,
helpful and kind feedback for each pupil as a result of assessing their work according to the aim of
each particular task set.

By using an agreed feedback policy for children’s work, the school intends:
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To acknowledge each individual pupil’s efforts and identify attainment, celebrating
achievements and increasing motivation.

To improve pupil outcomes.

To extend the range, depth, and impact of feedback for learning.

To place value on teacher time and make the best use of it.

To inform future planning through identifying each pupil’s needs and expressing these in
clear and understandable targets.

To provide sympathetic individual assessment alongside a means of objective comparison of
a pupil’s performance with that of their cohort.

To encourage pupils to self-evaluate; to develop ownership of their learning and raise their
expectations of self-improvement.

To provide information for parents in an overall and continuing record of their child'’s
achievements.

To maintain and improve academic standards within the school through enabling staff to
evaluate the planning, teaching, and learning that has occurred.

To provide Senior Staff, Governors, and Inspectors with evidence of attainment.



Feedback at City Junior School looks like:

Ongoing dialogue and interactions with children, listening and discussing, focusing on
moving learning forward.

Verbal or written comments in response to clear success criteria.

Self-marking for shorter tasks such as spelling tests or mathematical exercises. This
enables instant feedback so children can identify how to improve their work quickly.
Where practical, feedback occurs in the child’s presence. Feedback acknowledges both
content and effort, recognising progression in the performance of all pupils, wherever
they may currently be performing across the ability range.

Time given within lessons to respond to feedback and learn from it. When this includes
rewrites, this will be made obvious by the presentation or by using a different coloured
pen.

Precise feedback that clarifies the next steps and teacher’s expectations. Negative
comments never stand alone.

Teacher marking and peer assessment in a colour which clearly distinguishes that
writing from the pupil's.

Where possible, all work is acknowledged by the teacher in order to recognise its value.
Opportunities for providing specific feedback planned in advance by teachers.
Feedback to a whole class (where a lesson or part of a lesson is retaught), a group of
pupils (as in an intervention) and/or to individuals.

Written feedback models handwriting expectations and accurate spelling and grammar.
Presentation of a piece of work is taken into consideration if the work is of an
unacceptable standard for a child of that age or ability. Pupils are shown how to
improve their presentation and the need to communicate well is kept a priority.

Errors in spelling and punctuation are corrected sympathetically and according to the
knowledge expected at each year. Individual targets given for spellings as required.
Teachers are trusted to decide and plan which pieces of work should be responded to
with which type of feedback and with what frequency. Heads of Year take responsibility
for ensuring the consistency of this across the year group, and it is be included in the
weekly planning.

Feedback, verbal or written, varies depending on the curriculum area.

6. Recording, Collecting and Using Assessments and Data

If feedback is working well, we will see evident progress in all pupils’ work. Teachers are responsible
for reflecting on whether their feedback is having an impact and making changes on this basis. The
SLT will support them in their practice. Pupils should be able to talk about their learning and discuss
how they have worked through their mistakes and in what ways they have received teacher
feedback, there will be evidence of this in their books.
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Teachers meet weekly with their year group team to reflect together on whole class progress and to
adjust planning. Heads of Year provide support for teaching and learning to their team. If necessary,
particular children are brought to everyone's attention in the weekly staff meeting.

Class teachers keep a clear record of ongoing marks. These are used in year group meetings to
ensure consistency and inform planning and are available for subject coordinators responsible for
monitoring performance in each curriculum area. Over the course of their time at CJS, activity and
progression in all attainment targets of the core subjects are maintained for each pupil.

Towards the end of each term, teachers meet with the Assistant Head in Pupil Progress Meetings to
discuss the progress of pupils in their class. The termly Nationally standardised tests are reviewed
alongside daily and weekly formative assessments. Each child is considered, and next steps are put
in place, interventions are discussed and implemented as needed. The notes of these meetings are
then reviewed at the following one to ensure the next steps are actioned and children are well
supported and stretched. Teaching assistants are kept well informed and attend PPMs for their class
if possible.

All pupils undertake nationally standardised assessments four times a year. Records are kept of
these and other summative assessments and are used to monitor progress year after year as well as
throughout the school year. We consider the age standardised scores alongside the raw scores of
the children so we can spot trends in the cohorts, topics that may need to be revisited, lopsided
profiles where children have strengths in one subject but perhaps not in another, or children who
stand out as having made excellent progress or need specific interventions. Incas is particularly
useful for measuring problem solving skills and it's always interesting to compare those scores
against the maths results and see where methods learnt do not always equate to applied
understanding. This data is recorded electronically to track progress and make comparisons. This is
shared amongst the staff and with the governors.

After data analysis, targets are set for the whole school and key priorities form the school
improvement plan.

Parents are informed of their child’s progress across the year. Marks are not shared, and grades are
not used on reports. This reflects our principle that Summative assessments are only one part of the
picture of a child’s progress.

As a selective independent school we recognise that the majority of pupils at CJS can be identified
as gifted and talented. In addition, many of our pupils are very talented in one or more
extracurricular areas, including music, drama and sport. Consequently, we consider that it would be
divisive for our school community to characterise any one group of our pupils as “Gifted and
Talented”. Nonetheless, we recognise that pupils’ abilities will vary in different subjects and that it is
essential to differentiate teaching and learning appropriately for the range of pupils we have in the
school to stretch and challenge the most able and to provide support for the relatively less able. We
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acknowledge that pupils of very high ability have particular needs and we are committed to meeting
them.

All staff involved in delivering any aspect of the curriculum are expected to develop extension and
enrichment activities which also take account of the need to differentiate between very bright pupils.
This process is overseen and led by the Assistant Head and the Heads of Year. We also provide
pupils with a full range of enriching and challenging age-appropriate activities. By using open ended
tasks, encouraging evaluation and analysis, providing problem solving activities and focussing on
process rather than outcome to encourage risk taking, we aim to present challenge and foster an
independent, curious, questioning approach to learning in all our pupils. In all areas of the
curriculum the emphasis is on encouraging pupils to think for themselves. We feel that depth of
knowledge and good learning habits are more important than accelerated learning,

7. Artificial intelligence (AI)

Artificial intelligence (Al) tools are now widespread and easy to access. Staff, pupils and
parents/carers may be familiar with generative chatbots such as ChatGPT and Google Bard. City
Junior School recognises that Al has many uses to help pupils learn but may also lend itself to
cheating and plagiarism.

Pupils may not use Al tools:
e During assessments, including internal and external assessments.

e To write their homework or class assignments, where Al-generated text is presented as their
own work.

Pupils may use Al tools:

e As aresearch tool to help them find out about new topics and ideas.

8. Reporting to parents/carers

Reporting to parents aims to promote their active involvement in their child’s learning. It takes place
formally and informally. We aim to establish open and trusting relationships with our parent body
and for conversations about pupil well-being and progress to happen frequently. We are open to
parents seeking support at any time.

We communicate well through weekly newsletters and school post communications, through
curriculum maps, reading journals, parent workshops, our school website and parent portal and in
person at the beginning and end of each day at pick up and drop off times. Alongside this, we hope
parents take advantage of frequent breakfasts and class assembilies, soloists’ concerts and other
community events to keep lines of communication warm and open.
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Parents have regular opportunities to discuss their child’s individual progress with teachers. Formal
parents’ evenings are held in the Autumn and Spring Terms and open classrooms provide a chance
to be in the learning environment and look through written work. Teachers will always make time for
conversations about the progress of any child at any stage of the school year.

Reports are sent at the end of every term containing pastoral comments and target setting. Full
subject specific comments make up the end of year Summer Report. These detail a child’s
achievements and progress in all subjects and activities that form part of the curriculum. Our reports
are positive, clear and truthful, meeting statutory requirements and commenting on the child’s
achievements in the core and foundation subjects as well as their attitude and aptitude for learning.
We ensure parents have time to respond to issues raised by sending them out before the end of
term. Included in the report is information about the individual's strengths and areas for
development and includes attendance and late data. We do not share marks or grades achieved in
the nationally standardised tests with parents, preferring to rely on our teachers’ assessments which
takes all the varying types of assessment into consideration.

Our written reports enable teachers to give pupils and their parents structured and positive
feedback and advice for future improvement in a way which complements the regular
communication achieved through marking and assessment of work and interchanges in class.
Reports provide families with the opportunity to take stock of their child’s progress and to set
themselves targets for their future learning.

The reporting schedule at CJS looks like:

Autumn Term Pastoral report with attainment and attitude statements for each subject
taught.

Pastoral paragraph from form tutor outlining dispositions for learning and any
other individual comments.

Attendance and late data

Spring Term Summary report with attainment and attitude statements for each subject
taught.

Specific targets given for English, maths and pastoral.

Attendance and late data

Summer Term Full Reports with curriculum specific comments for each subject.
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Pastoral comment from the Headteacher.

Attendance and late data

9. Inclusion

The principles of this assessment policy apply to all pupils, including those with special educational
needs or disabilities (SEND).

Should staff have any concerns about a child’s progress or the possibility of a specific learning
difficulty, this will be raised initially with the SENCO who will discuss this concern with SLT and
parents.

Assessment will be used diagnostically to contribute to the early and accurate identification of
pupils’ special educational needs and any requirements for support and intervention.

We will use meaningful ways of measuring all aspects of progress, including communication, social
skills, physical development, resilience, and independence. We will have the same high expectations
of all pupils. However, this should account for effort the pupil puts in, as well as the outcomes
achieved.

For pupils working below the national expected level of attainment, our assessment arrangements
will consider progress relative to pupil starting points and take this into account alongside the
nature of pupils’ learning difficulties.

10. Training

Teachers will be kept up to date with developments in assessment practice through the training
parts of our weekly staff meetings. They will be encouraged to develop and improve their practice
on a regular basis, sharing ideas and progress amongst their year group teams. The Senior
Leadership team will ensure staff have access to continuing professional development in this area
and will seek to share good practice regularly.

11. Roles and responsibilities

11.1 Governors
Governors are responsible for:

e Being familiar with statutory assessment systems, as well as how the school's own system of
non-statutory assessment captures the attainment and progress of all pupils
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e Holding school leaders to account for improving pupil and staff performance by rigorously
analysing assessment data

e Monitoring that school staff are receiving the appropriate support and training on pupil
assessment, to ensure consistent application and good practice across the school

11.2 Headteacher
The headteacher is responsible for:
e Ensuring the policy is adhered to
e Monitoring standards in core and foundation subjects
e Analysing pupil progress and attainment, including individual pupils and specific groups
e Prioritising key actions to address underachievement

e Reporting to governors on all key aspects of pupil progress and attainment, including
current standards and trends over previous years

e Making sure arrangements are in place so teachers can conduct assessment competently
and confidently, including training and moderation opportunities

11.3 Teachers

Teachers are responsible for:
e Following the assessment procedures outlined in this policy
e Being familiar with the standards for the subjects they teach

e Keeping up to date with developments in assessment practice

12. Monitoring

This policy will be reviewed annually. At every review, the policy will be shared with the governing
board.

All teaching staff are expected to read and follow this policy. The Senior Leadership Team are
responsible for ensuring that the policy is followed.

The Senior Leadership Team will monitor the effectiveness of assessment practices across the school
through internal moderations, lesson observations, planning scrutinies, book looks and pupil
progress meetings.
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